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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF TE PAEPAE O AOTEA’S SCHOOL FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Te Paepae o Aotea (the School). The Auditor-General has 
appointed me, Cameron Town, using the staff and resources of Silks Audit Chartered Accountants 
Limited, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 20, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Tier 2 

PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 
 

 
Our audit was completed on 08 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
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 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to continue 
as a going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1,25 to 122, but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
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Cameron Town 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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Statement of variance: progress against targets from the annual plan 

Strategic Goal 1: Manaakitanga 
Enhance wellbeing by developing a school culture so ākonga can successfully participate in learning and contribute to the community. 

Annual Target/Goal: 

Use student, whānau and community voice to help inform our curriculum design and pastoral systems

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to determine those outcomes.

Reasons for any differences 
(variances) between the target 
and the outcomes 
Think about both where you have exceeded 
your targets or not yet met them. 

Planning for next year – where to 
next? 
What do you need to do to address targets 
that were not achieved.  
Consider if these need to be included in your 
next annual implementation plan. 

Action 1 
Term 1 Uniform consultation - 
community wide. 

To determine the permanent Te 
Paepae o Aotea uniform. 

Community consultation was held during Term 1. A sub-committee of the board was then formed. This 
committee then engaged with three different providers before settling on NZ Uniforms. 

Key findings from survey (n= 1198) 

• 62% of people preferred the current style polo over other designs.

• 49% of people preferred the current style hoodie over other designs.

• 563 students, 74 staff members, 532 whānau and 23 Board members completed the survey.

Information was provided in newsletters and on social media throughout this time including frequently asked 
questions. These FAQs were updated on a regular basis to keep the community informed. 

Uniform | Te Paepae O Aotea 
Browse By Category | Te Paepae O Aotea (nzuniforms.com) 

Lowers (trousers, culottes, skirts, 
shorts) were made compulsory for 
2024 for all students. This meant 
existing uppers from the interim 
uniform could be used to reduce 
costs for the community. 

New uniform in place for 2024. The 
2023 interim uniform items (polo 
shirt, hoodie, and jacket) can be used 
until the end of 2025. 

Clarification needed for socks and 
footwear for 2024, board to clarify 
and then update policy accordingly. 

Action 2 
Term 2 Collect whānau, student, 
staff voice using RbL methodology. 

To collect baseline data and 
identify major factors that 
contribute to student success. 

Whānau, student, staff voice was collected in 2024 using focus groups, surveys and meetings but it was not 
collected using the RbL methodology. 

Did not have enough staff trained 
in RbL voice collection 
methodology. 

We have engaged with Cognition 
Education to provide professional 
development for staff to be trained in 
voice collection. 

Action 3 
Term 3 Collect community, 
whānau, student, staff voice to 
review learning programmes. 
Student voice built into review of 
learning modules.  

Clear and specific feedback and 
feed forward to inform module 
planning for 2024. 

Whānau, student, staff voice was collected in 2023 using focus groups, surveys and meetings. This 
information was used to inform planning for 2024. Changes were made to the timetable and curriculum as a 
result for 2024. 

Key changes 

• No afternoon whānau hui for Year 9 and 10. This transition has not worked well and is no longer
required due to the different configuration of the device allocations for 2024.

• Less time in Community Contribution – feedback from staff and students stated that the current
time allocation was too much.

• Increased literacy and numeracy time. This has mostly come from peeling back Taha Tinana and
whānau time on the Monday.

• Addition of Taupaenui time (Year 11- 13) on a Wednesday. This will give a significant amount of time
to senior students to work on something additional to their NCEA programme (eg driver licence) or a
5th learning module.

No variation, target met. Continue to collect stakeholder voice 
to inform practice. 

https://www.tepaepaeoaotea.school.nz/enrolment/uniform/
https://tepaepaeoaotea.nzuniforms.com/catalog/browse-by-category-1106574.htmx
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 Each curriculum leader does a complete review as part of their curriculum design process. They also 
complete an annual department review which gets sent to the Board of Trustees. Both these templates can 
be seen in Appendix A.  
 

Action 4 
Term 4 Collect community, 
whānau, student, staff voice to 
review pastoral systems. 

Clear and specific feedback and 
feed forward to inform pastoral 
care systems for 2024. 
 

Pastoral systems were reviewed and updated throughout 2023 as we gathered voice from all stakeholders. 
Documents in Appendix B were created in response to this voice.  
 Each pastoral leader completes an annual department review which gets sent to the Board of Trustees. This 
template can be seen in Appendix B. 
 

No variation, target met. Continue to collect stakeholder voice 
to inform practice. 
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Annual Target/Goal: 

Increase our engagement with and participation in our local community

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to determine those outcomes.

Reasons for any differences 
(variances) between the target 
and the outcomes 
Think about both where you have exceeded 
your targets or not yet met them. 

Planning for next year – where to 
next? 
What do you need to do to address targets that 
were not achieved.  
Consider if these need to be included in your next 
annual implementation plan. 

Action 1 
Establish our guiding coalition. 

Authentic partnership with nga 
iwi. 

Connection has been made with the education personnel at both Ngati Ruanui and Ngaruahine. Regular 
meetings were held between school and nga iwi to discuss school culture and curriculum. 

Meetings consisted of SLT, appropriate across school teachers, nga iwi representatives. 

No variation, target met. Continue to foster this partnership and 
to form working groups to advise the 
school on tikanga and local curriculum. 

Action 2 
Establish pathway connections eg 
BA5, Gateway, Careers, Community 
Contribution 

Establish student placements and 
programmes. Build industry 
partnerships. 

Key personnel attended professional development courses in careers and transition (eg CATE 
conference). Staff have continued to form connections with local businesses through the Gateway 
placement scheme and transition process. Staff also attended BA5 and NOTS events. 

No variation, target met. Continue to foster existing partnerships 
and develop new ones. 

Action 3 
Establish community links for 
extracurricular activities eg sports, 
band repertory, arts 

Develop a variety of experiences 
for students to be actively 
involved in the community. 

10 different types of regular playing sports to make a total of 33 teams. Year 7 and 8 had three sports 
exchanges which included students participating across 13 different teams. Year 9 – 13 had two 
exchanges involving 6 different teams. 

Students participated in the following TSSSA events. 
Students participated in 17 events with 338 students representing Te Paepae o Aotea. 

Term 1 2023 Boys Girls Total participation 

Tennis 

Beach Volleyball 

Sailing 

Golf Croquet 13 8 21 

Mountain biking cross country 1 1 

Rogaine 72 53 125 

Surfing 

BMX 2 3 5 

Athletics 16 14 30 

Para Athletics 6 6 

Para swimming 5 1 6 

Orienteering 

Triathlon 1 1 

Championship Golf 7 7 

Bowls 

Term 2 2023 Boys Girls Total participation 

Cycling 

Netball 38 10 48 

Cross Country 9 5 14 

Indoor Bowls 

Boccia 

3 x 3 Senior Basketball 10 8 18 

Squash 

There were some opportunities 
that we were not able to take due 
to time constraints of setting up a 
new school. 

Production The Junior Lion King will be 
offered in 2024 to students from Year 7 
– 13.

Explore further opportunities for our 
students with extracurricular activities. 
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Badminton 6 6 12 

E Sports 7 1 8 

Term 3 2023 Boys Girls Total participation 

Skateboarding 

Rotational Golf 

Gymnastics 

Junior competitive Volleyball 8 8 

3 x 3 Junior Basketball 

Junior Rugby League 

Ki-o-rahi 8 8 16 

Road relays 4 8 12 

Term 4 2023 Boys Girls Total participation 

Touch 

Junior Futsal 

Junior Beach Day 8 7 15 

Social Junior Volleyball 5 2 7 

Modified Sports Week 

Fast 5 Netball 

Flag Football & 5-a-side 

Smash Yard Cricket, Ki-ō-rahi and 
Renegade Hockey 

Students also participated in outside of school debating, speech and literary competitions. We also had 
students participate in a vocal and music awards evening, with some of our students performing at 
Smoke-free Rockquest. Our Year 9 -13 kapa haka roopu performed at the Pae Rangatahi competition, 
and we also had students compete in Taranaki Rohe Nga Manu Kōrero. Our Year 7 and 8 kapa haka 
roopu performed at Tātarakihi. 

Action 4 
Use of school site for community 
activities 

Build relationships in the 
community. 

Kapa Haka external groups used our facilities for training and competition preparation. 
Local sports teams used our facilities for games. 
WITT used our field to set up their Build a Bach programme, students were mostly Te Paepae o Aotea 
students. 

No variation, target met. Continue our existing relationships and 
explore further opportunities in this 
space. 
WITT is not only using our space for 
Build a Bach but also for their Level 3 
Construction course in 2024. The Level 
3 course is for young adults who are not 
in the school system. 

Action 5 
Investigate adult learning options 
for 2024 

Create a pathway for all learners 
in our community. 

No progress made in this area. Focus for the school in 2023 needed 
to be in other areas. 

Keep this in the annual plan and look 
for opportunities. 

Action 6 
Develop and maintain relationships 
with whānau through school events 
eg powhiri, BBQ, classes hosting 
their parents early on, tours of the 
school, open days end of term 

Create an inclusive culture where 
the community is comfortable to 
attend school events. 

Start of year BBQ to meet families was held in February. This gave whānau an opportunity to meet with 
our new staff and reconnect with staff that had been involved in Hāwera High School and Hāwera 
Intermediate. 

The school was opened throughout the year for tours of the facilities as well as multiple community 
information sessions to explain the changes because of setting up the new school. 

No variation, target met. Continue to develop and maintain 
relationships with whānau. Continue to 
explore ways that we can connect with 
whānau that are not engaged with the 
school. 
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Whānau were invited in once a term to meet with whānau teachers and discuss students progress with 
their learning and what is happening for them pastorally within the school. 

Staff worked incredibly hard to connect with whānau early and often, this connection was crucial 
throughout the year. 

Action 7 
Comprehensive communication 
plan developed for the community 

Open and transparent with the 
community. Community aware of 
school events and success. 

Communication plan developed. This plan includes the following: 

• Regular sharing of information and celebrations across social media – school app and facebook.

• Fortnightly newsletters.

• Website reviewed and updated.

• Texts/emails directly to whānau about attendance, achievement, celebrations.

• Whole school assemblies (twice per term)

• Key messages sent to community at specific times via all platforms (eg building updates, covid

news).

• Regular sharing of updates with nga iwi and STDC.

• Termly newspaper updates highlighting good news stories.

• Printed coms given to whānau that cannot access digitally.

• Access to parent portal.

No variation, target met. Continue to refine the communication 
plan to meet the needs of the 
community. 

Information sessions offered to the 
community on how to use the school 
app and parent portal. 
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Annual Target/Goal: 

Develop and maintain a strong school culture through the explicit teaching of the Te Paepae o Aotea Values (PB4L)

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Develop and implement explicit teaching in 
whānau hui of school values. 

Develop and implement explicit teaching in 
whānau hui of school values. 

Whānau time in 2023 was an extended session on 
Monday morning and 15 minutes each morning 
on other days. Feedback was that this was not 
enough time in the morning to deliver this 
successfully. For 2024 whānau time is now for 30 
minutes each morning. 

Inconsistent delivery of the school values, some 
classes exceeded expectations. 

Development of a powerpoint to be used by all staff 
each morning. This will provide consistency across the 
classes. 
Weekly assemblies in each awa group to reinforce key 
messaging. 

Action 2 
Staff development to support the teaching of 
school values. 

Staff development to support the teaching of 
school values. 

Staff have a session every Wednesday morning 
with their pastoral leads to plan the teaching of 
the school values. This session was productive 
but there was a lot to cover in this time. 

This programme was delivered inconsistently 
across the school due to staff needing to be 
developed further in this area. 

Continuation of Wednesday morning meetings to 
support staff in this area. 
The focus for 2024 is consistency within awa 
(senior/junior) and across awa. Social and Emotional 
learning goal is the focus each week. This work falls 
under each of our 3 values Aotea, Taupaenui and 
Paepae. 
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Annual Target/Goal: 

Develop student leadership and ownership capabilities throughout the school

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Develop and implement a formal leadership 
structure. 

Develop and implement a formal leadership 
structure. 

Student leaders were appointed in February both 
senior and junior students. All student leadership 
roles were non-gendered and open for students 
of all year levels to apply. Student leaders went 
through an application process including an 
interview. 20 Junior leaders and 36 Senior 
Leaders were appointed. 

Our foundational leaders did a great job leading 
the school in 2023. 

Changes made to the leadership structure for 2024 
following feedback from students and staff. Major 
change is to have leaders only no deputies. 
Plans in place to ensure leaders work feeds back to 
pastoral leaders within senior/junior school. 

Action 2 
Provide multiple opportunities across the school 
environment eg community contribution, 
Tuakana Teina, lunchtime recreation activities. 

Provide multiple opportunities across the school 
environment eg community contribution, 
Tuakana Teina, lunchtime recreation activities. 

Student leaders organised multiple activities for 
other students to participate in. Examples are: 

• The Chase

• Lunchtime recreation activities

• Town v country sports

• Art Weeks

• SADD activities

• Cultural weeks

The number of events organized was impressive 
however participation rates could be improved. 

Continue to use student voice to plan activities for 
Tuakana Teina Friday sessions as well as lunchtime 
activities. 
Head Leaders to lead and run for Tuakana Teina 
sessions. 

Action 3 
Investigate, develop and implement a leadership 
development programme. 

Investigate, develop and implement a leadership 
development programme. 

The four head students had weekly meetings with 
Principal to develop their leadership skills. 
These four head students then worked with their 
relevant committees made up of the other senior 
and junior leaders. (academic, cultural, 
community and sports) 
Head students were also given opportunities 
outside of school to develop leadership 
opportunities through TSSSA, STDC and Lions. 
All junior leaders attended a one day workshop 
(GRIP Leadership). 

No formal school wide leadership training offered 
to students in 2023. 

Run a Year 13 Leadership Camp. 
Investigate formal options for formal leadership 
training for students. 
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Annual Target/Goal: 

Use appropriate data to advance our strategic pastoral and wellbeing initiatives

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Use available data tools to inform pastoral and 
wellbeing initiatives: 

• PIVOT
• PB4L data on KAMAR
• AREA data
• Stand down and suspensions
• Pastoral hub eg guidance, student

support referrals.
• Referrals to outside agencies
• Wellbeing at school data
• HEEADSSS assessment – Year 9 students

Gather baseline AREA data. 
Use AREA data to inform decision making. 

Data used in 2023 from Kamar (SMS) 

• PB4L data was used monthly in board

reports, as well as monthly updates for

senior leadership meetings and pastoral

meetings.

• AREA data was used monthly in board

reports, as well as monthly updates for

senior leadership meetings and staff

meetings.

• Stand down and suspension data was

tracked termly and throughout the year

to determine trends.

• Referrals for further pastoral support

both internally and externally were

logged and monitored.

• HEEADSSS assessments were completed

for all Year 9 students who did not opt

out of this assessment.

Data is not yet available on education counts for 
Te Paepae o Aotea. 

We decided to not engage in using the PIVOT tool 
alongside our Kahui Ako colleagues as we did not 
feel that it was culturally responsive enough for 
our needs. 
Wellbeing at school resources were not used due 
to time constraints. 

Use the wellbeing at school resource toolkit to review 
our processes and support offered to students. 
Continue to refine data collection processes and the 
use of data to inform practice. 
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Annual Target/Goal: 

The successful development and implementation of the social, physical and emotional mental fitness

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Development of Hauora curriculum. 

Strong tuakana teina relationships. 100% of 
students participate in targeted Taha Tinana 
programme until end of Year 10. 

There were limited opportunities in 2023 for 
Tuakana Teina relationships to be developed in a 
formal setting. Some that were successful were 
house competitions for key events eg athletics 
and the school wide kapa haka competition. 

Student behaviour school wide was impacted by 
the transition to the new school so some scaling 
back of some activities needed to occur to 
account for this. 

Develop more opportunities for students to be 
involved in tuakana teina opportunities across the 
school. 
Whānau class Buddy class system to nurture 
tuakana/teina.  

Action 2 
Professional development for Teacher 
capability. 

PLD plan includes specific hours dedicated to 
the development of teacher capability. 

Awa meetings were held weekly to ensure that all 
staff were able to deliver the social, physical, and 
emotional curriculum successfully. The WST with 
responsibility for this area delivered some whole 
school professional development sessions but 
more was needed. 
Some staff found it challenging to deliver the 
social, physical and emotional curriculum and 
needed further support. 

Time constraints of a new school meant that staff 
did not get all the support that they 
needed/wanted. 

Enable a greater number of professional development 
opportunities to increase capability. 

Action 3 
Health consultation Term 4, 2022, use of these 
results. 

Baseline data to inform curriculum 
programme. 

Not done – we engaged with a consultant to help 
in this space however this relationship fell over. 

Time constraints of a new school. Health consultation needs to be a priority in 2024. 
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Strategic Goal 2:  Whanaungatanga 

Improve educational outcomes for all students through improving relationships and staff capability across the school 

Annual Target/Goal: 

Develop staff competency in Te Reo and Te Ao Māori 

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
PLD offered, internal and external. 

Te Ao Māori/Te Reo Māori is integrated into all 
learning programmes across the school. 

Te Reo and Te Ao Māori professional learning was 
offered every Tuesday morning before school. 
Optional classes were offered after school once a 
week. It was great to see the staff capability grow 
over the year, this was highly evident at Te Kahui 
Whetu and every morning when we started staff 
meeting with a Pae. The growth with capability 
could also be seen at assemblies and within 
classroom settings. All teaching staff know and 
can present their pepeha in Te Reo Māori. All 
staff provided with Te Reo Māori book and online 
resources. 

Learning assistants missed out on the 
professional development as they start at 
8.30am. 
Not all staff made the same amount of progress 
as others due to a range of factors. A greater 
priority needs to be given to this aspect of 
professional learning for some individuals. 
Additional professional learning sessions were 
held afterschool for those that wanted additional 
support and knowledge. 

Design a professional development opportunity for 
learning assistants that starts from 8.30am. 
Encourage staff to make the most of the professional 
learning on offer by following up with learning in their 
own time. 

Action 2 
Time allocated for staff to learn and practice in a 
safe space. 

Increased staff capacity of Te Reo Māori, Te Ao 
Māori, Matauranga Māori. 

Staff were able to practice in staff meetings, 
majority of staff took up these options however, 
some still need to build their confidence to speak 
in front of their peers. In house experts available 
for korero at any time for staff to query and 
practice. 

Time was allocated but not all staff were able to 
prioritise this learning for a range of other 
factors. 

Continue to look at opportunities for staff to continue 
to demonstrate our school value of Paepae and be 
courageous to speak in front of others. 

Action 3 
Guiding coalition to play a critical role in this 
development. 

Local dialect, tikanga, matauranga Māori is 
evident in all learning programmes across the 
school. 

Guiding coalition met at critical times throughout 
the year, this was vital in our first year of 
operation to ensure that the wonderful koha 
given of school name, logo, whakatauaki, values 
and awa names were understood and valued 
appropriately. 
Discussions at the guiding coalition level played a 
critical part in developing our school identity. 

Meetings were held when needed but further 
progress would have been made if they were held 
on a more frequent basis. 

Form an advisory group for individuals that are leading 
the Te Reo and Te Ao Māori professional learning. 
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Annual Target/Goal: 

Good teaching practice is achieved through an effective professional growth cycle that promotes Relationship based Learning (RbL)

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Professional growth cycle developed and 
implemented. 

All staff track and monitor their professional 
growth cycle. 

Professional growth cycle was developed and 
introduced to all staff. See Appendix H. It became 
evident throughout the year that this needed to 
be revised due to time pressure on staff during 
the foundational year of the school. 

Professional Growth Cycle amended due to time 
constraints. 

Revert back to the original professional growth cycle 
proposed. 

Action 2 
Identify RbL Champions. 

Trained and accredited Impact Coaches who 
then led RbL sessions. 

No progress made. 
2023 was focused on developing the systems and 
structures  that promote North East Schools. 

No progress made. Trained and accredited Impact Coaches leading RbL 
sessions. 

Action 3 
Develop and implement an RbL Plan, driven by 
voice and school wide expectations. 

Improved teacher capability and teaching.  
Area data is improved – attendance, 
engagement and achievement. 

AREA data used at pastoral and curriculum 
meetings including senior leadership team 
meeting. 

AREA data was used in 2023 but it was not 
analysed with a RbL lens. This needs to be a focus 
for 2024. 

Improved teacher capability and teaching.  Area 
data is improved – attendance, engagement and 
achievement. 

Action 4 
Co-construction meetings. 

Shared best practise. These were held in the following forums. 

• Planning of junior and senior modules.

• Planning of pastoral systems.

• Planning of school wide strategies.

• Planning at the middle and senior leader

levels.

No variation, target met. Continue to share best practice. 

Action 5 
PLD specific to RbL. 

Improved teacher RbL capability. A few school wide sessions were delivered by the 
WST in charge of RbL. 

Not as many sessions were delivered as we would 
have liked due to competing demands on 
professional development sessions. 

Improved teacher RbL capability. Rebranding RbL to 
Culturally Responsive Practice (CRP). 
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Annual Target/Goal: 

The successful implementation of RbL strategies leads to accelerated progress for Year 7 -10 students

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to 

determine those outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Development of Individual Learning Plan 
Template (ILP). 

ILP developed and implemented. A template was developed for use in 2023, it 
became obvious after the first ILP meetings that it 
was too cumbersome and needed amended. 

No variation, target met. Continue to develop the ILP template. 

Action 2 
All students complete ILP in conjunction with 
whānau and teacher. 

All students have a completed ILP. All students developed an ILP at the start of 2023. 
90% of students attended the ILP meeting with 
their parents. Those that did not were followed 

up by whānau teachers. 

No variation, target met. Continue to have start of the year ILP meetings. 
ILP tracking using an E-portfolio. 

Action 3 
Termly review of ILPs for each student. 

95% of students reach their ILP goals set by 
student, whānau and teacher. 

Termly reviews of ILP’s were completed, 
however, we did not notice a decrease in the 
number of parents who attended throughout the 
year. 
Due to the cumbersome nature of the ILP it 
became hard to track school wide whether 
students were meeting the original goals they 
had set. Whānau teachers, students and parents 
were able to keep track but we did not come up 
with a consistent way to monitor this school 
wide. 

Termly reviews were done, but it was hard to 
monitor progress at a school wide level. 

Review of ILP’s done at the beginning of each semester 
for 2024 (every 17 weeks). 

Action 4 
Use of achievement data to inform practice. 

Evidence of progress in achievement data for 
each student. Eg value added. 

See Appendix D. This data was used by teachers 
to ascertain next steps of learning for each 
student. Trends were also discussed at Literacy 
and Numeracy meetings as well as senior 
leadership and board meetings. 

Data was used to inform practice. Staff teaching in the junior school need to focus on 
accelerating progress for all learners. 

Action 5 
Every module/programme taught is reflected 
upon and evaluated. 

Modules are adapted to meet student needs. See Appendix G for the module curriculum 
planner. This planner is used to plan prior to the 
module being delivered with an overall reflection 
and evaluation section completed at the end.  All 
junior modules used the senior template for 
planning and review. 

No variation, target met. Continue to improve planning and delivery of 
modules/programmes through review and evaluation. 

Action 6 
Review and reflection programme is developed 
for middle leaders to report to senior leaders. 

Ensure each curriculum area within the school 
is being taught effectively meeting NZC 
requirements. 

Each curriculum department area needed to 
complete an annual review for the Board of 
Trustees. These reports have been discussed with 
the Senior Leadership team. 
Each student has a tracking sheet with their 
whānau teacher that ensures that every student 
has coverage of the NZC. 

No variation, target met. Continue to review and reflect senior learning 
programmes to ensure they meet NZC requirements. 
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Annual Target/Goal: 

The successful implementation of RbL strategies leads to accelerated progress for Year 11- 13 students

Actions What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence 
This is the sources of information the board used to determine those 

outcomes.

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Development of Individual Learning Plan 
Template (ILP). 

ILP developed and implemented. A template was developed for use in 2023, it became 
obvious after the first ILP meetings that it was too 
cumbersome and needed amended. 

No variation, target met. Continue to develop the ILP template. 

Action 2 
All students complete ILP in conjunction with 
whānau and teacher. 

All students have a completed ILP. All students developed an ILP at the start of 2023. 90% 
of students attended the ILP meeting with their 
parents. Those that did not were followed up by 
whānau teachers. 

No variation, target met. Continue to have start of the year ILP meetings. 

Action 3 
Termly review of ILPs for each student. 

95% of students reach their ILP NCEA 
goals set by student, whānau and 
teacher. 

Termly reviews of ILP’s were completed, however, we 
did not notice a decrease in the number of parents who 
attended throughout the year. 
Due to the cumbersome nature of the ILP it became 
hard to track school wide whether students were 
meeting the original goals they had set. Whānau 
teachers, students and parents were able to keep track 
but we did not come up with a consistent way to 
monitor this school wide. 

Termly reviews were done, but it was hard to 
monitor progress at a school wide level. 

Review of ILP’s done at the beginning of each semester 
for 2024 (every 17 weeks). 

Action 4 
Use NCEA data to inform practice. 

Evidence of progress in achievement 
data for each student. Eg value added. 

See Appendix E. 
NCEA data was shared with staff at the beginning of 
2024 to inform practice for the upcoming year. 
Numeracy data for all three year levels is at or above 
the national average. 

Data was used to inform practice. Staff teaching in the senior school need to focus on 
improving the NCEA outcomes for all students, 
improving the number of Merit and Excellence grades 
needs to be a focus. 

Action 5 
Every module/programme taught is reflected 
upon and evaluated. 

Modules are adapted to meet student 
needs. 

See Appendix G for the module curriculum planner, this 
is the junior template, but the senior template is 
similar. This planner is used to plan prior to the module 
being delivered with an overall reflection and 
evaluation section completed at the end. All senior 
modules used the senior template for planning and 
review. 

No variation, target met. Continue to improve planning and delivery of 
modules/programmes through review and evaluation. 

Action 6 
Review and reflection programme is developed 
for middle leaders to report to senior leaders. 

Ensure each curriculum area within the 
school is being taught effectively meeting 
NZC requirements. 

Each curriculum department area needed to complete 
an annual review for the Board of Trustees. These 
reports have been discussed with the Senior Leadership 
team. 
NZQA moderation was sent, and feedback given, minor 
amendments were needed in a few curriculum areas. 

Some discrepancies were found when NCEA 
papers were sent for moderation. An action plan 
has been put in place for these curriculum areas. 

Continue to review and reflect on senior learning 
programmes to ensure they meet NZC requirements. 
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Annual Target/Goal:  

Work with our Kahui Ako to implement strategies that support Relation based Learning practices across the cluster and within our school. 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Appoint and induct Within School Teachers 
(WST).  
 

WSTs appointed. 
 

Dawn Mendes – cultural capabilities 
Arapeta Nikora – cultural capabilities 
Anaru Haerewa – Relationship based Learning 
Sam Harris – Digital capabilities 
Laurence Earl – Digital capabilities 
Virendra Kumar – Curriculum 
Faye Walker – Social and emotional curriculum 

No variation, target met. No action required in 2024 as these are two-year 
contracts. 

Action 2 
Goals set for WST team.  
 
 

Goals set as part of the professional growth cycle.  
 

Individual goals were set by each member of the 
WST. 

No variation, target met. Goals revised for use in 2024 to align with the annual 
plan.  

Action 3 
Position descriptions set for WST team.  
 

Position descriptions set, understood, and 
implemented.  
 

Brief individual position descriptions were 
developed see Appendix C.  

Have not yet developed more in-depth individual 
position descriptions for WST’s. 

Develop in-depth individual position descriptions for 
WSTs.  

Action 4 
Engage at all levels within the South Taranaki 
Kahui Ako (STKA).  
 

Active engagement with STKA. 
 

Engagement at the Principal level has occurred. 
Key staff have opted into the Kahui Ako offerings 
when they had the opportunity, and the topic 
was relevant to our objectives at school.  

Staff have limited opportunities in 2023 to 
partake in the Kahui Ako offerings due to time 
constraints of being in the foundational year.  

Attend Kahui Ako wide PLD.  

Action 5 
Support teachers to take professional 
development opportunities including leadership.  

Teachers take up professional development and 
leadership opportunities.   

Key staff registered with subject associations. 
Lots of professional development allocated 
throughout the year. CATE, Arts conference, 
NZAMT conference, PPTA PLD conference.  
 

 SLT engaging with coaching PLD for 2024. 
Key staff enrolled in appropriate conferences.  
Key staff registered with subject associations.  
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Annual Target/Goal:  

Develop staff capability to work in a flexible and digitally enabled learning environment 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Professional development offered to staff.  
 

Staff capability increased in flexible and digital 
environments. 
 

Staff underwent school wide professional 
development in this space. It was a massive 
challenge for many staff to transition from a 
Google environment to a Microsoft 365 
environment. Many staff were also transitioning 
to KAMAR (student management system). Staff 
were competent within these systems by the end 
of 2023. Individual staff were also offered specific 
professional development opportunities in these 
areas. Some made more use of these 
opportunities than others.  

Staff coped well with the changes in these areas, 
however, more professional development is 
needed to make the most of these programmes.  

Continued tailored professional development offered 
for both KAMAR, Microsoft 365 and other specific 
programmes needed across the school.  

Action 2 
All staff engaged in the school wide digital 
strategy.  
 
 

Digital strategy implemented. 
 

The digital strategy was developed and available 
on our school website.  
School Documents | Te Paepae O Aotea 
Staff were aware of the digital strategy and were 
responsive to implementing it. The 1-1 device roll 
out was not done as effectively as it should have 
been done and consequently damage was done 
to a number of devices.  

Device roll out meant that students and teachers 
could not get access to devices 100% of the time, 
alterations to lesson planning needed to be done.  

Improve the roll out of devices, continue to share the 
vision of the digital strategy.  

Action 3 
Master building plan developed.  

Master plan complete and sent to Ministry of 
Education.  

No Progress made. Community meeting to discuss new school 
buildings was cancelled by MoE.  
MoE has advised via email that work in this area 
has been placed on hold.  

Engage with the MoE to set a revised timeline for 
school master planning and building.  

https://www.tepaepaeoaotea.school.nz/school-office/school-documents/
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Strategic Goal 3 Wananga 

Designing rich opportunities and coherent pathways for all learners 

Annual Target/Goal:  

Develop and implement coherent and meaningful learning programmes for Year 7 -10 students that build on a student's prior knowledge and lead to success in the senior school  

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to determine those 

outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Plan and implement professional development 
in the following areas: 

• localised curriculum  

• Aotearoa NZ histories  

• Matauranga maori 

• Integrated Curriculum Planner 

• NZC refresh 

• NCEA refresh 

• Literacy and Numeracy 
 

Delivered professional development. 
 

School wide professional development was delivered 
on all areas listed. In most areas selected staff were 
also sent to additional external professional 
development. We were exceptionally lucky that many 
of our staff are highly competent in these areas which 
minimised the need for external providers. It also 
meant that staff had a good supply of experts onsite.  

All of these areas were given priority in 2023 but 
unfortunately there are a lot of changes in 
education at the present time so further time and 
effort needs to be put into each one of these 
areas. 

Continue to include the following focus areas in the 
professional development plan: 

• localised curriculum  

• Aotearoa NZ histories  

• Matauranga maori 

• Integrated Curriculum Planner 

• NZC refresh 

• NCEA refresh 

• Literacy and Numeracy 

Action 2 
Gather and use of data from feeder schools.  
 

Data from feeder schools used to inform 
ILP. 

 

There were a few major misconceptions that 
information that had previously been given to Hāwera 
High School and Hāwera Intermediate had been sent to 
us. Varying information or no information was sent 
through from contributing schools. This meant that it 
was imperative that baseline data was collected in 
Term 1. This was done through PAT and curriculum 
levels. 
All available information was shared with staff mostly 
via KAMAR (SMS) so that this could inform their 
planning. This information was also available to whānau 
teachers at the start of the year, so they were able to 
set their goals for 2023 accordingly.  

Limited data was available at the start of 2023 
from previous years.  

Make use of data from 2023 – curriculum levels, PAT, 
eAsTTle’s, CAA. For students new to Te Paepae o Aotea 
this will be data from their previous school as well as 
Term 1 testing.  

Action 3 
Develop and implement a structure for Learning 
support in the school. Eg use of ENCO, LSC, RTLB, 
ORS 

Structure developed. 
 

The school ENCO developed a register of all junior 
students who required learning support. This was 
shared with staff and often flags were used on KAMAR 
to ensure that all staff were aware including relievers.  
The school ENCO and ORS funded leader worked 
closely in conjunction with one another to ensure that 
all students had appropriate learning programmes.  
Students were assigned to specialist learning 
programmes where appropriate eg Alternative 
Education, Ko Wai au?, Endeavour Centre.  
As the year progressed an increased number of learning 
assistants were needed and employed.  

No variation, target met. Monitor the current structure of Learning support and 
amend where needed.  
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Annual Target/Goal:  

Develop and implement coherent and meaningful learning programmes for Year 11 -13 students that build on a student's prior knowledge and lead to a successful transition to work or 
future study 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to determine those 

outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Plan and implement professional development 
in the following areas: 

• localised curriculum  

• Aotearoa NZ histories  

• Matauranga maori 

• Integrated Curriculum Planner 

• NZC refresh 

• NCEA refresh 

• Literacy and Numeracy 
 

Delivered professional development. 
 

School wide professional development was delivered 
on all of the areas listed. In most areas selected staff 
were also sent to additional external professional 
development. We were exceptionally lucky that many 
of our staff are highly competent in these areas which 
minimised the need for external providers. It also 
meant that staff had a good supply of experts onsite.  

All of these areas were given priority in 2023 but 
unfortunately there are a lot of changes in 
education at the present time so further time and 
effort needs to be put into each one of these 
areas. 

Continue to include the following focus areas in the 
professional development plan: 

• localised curriculum  

• Aotearoa NZ histories  

• Matauranga maori 

• Integrated Curriculum Planner 

• NZC refresh 

• NCEA refresh 

• Literacy and Numeracy 
 

Action 2 
Gather and use of data from junior school to 
create programmes that meet the needs of our 
learners.  

 

Data from junior school used to inform 
ILP. 

 

Staff had access to NCEA results, enrolment data and 
whatever other information that parents provided. 
There were a few major misconceptions that 
information that had previously been given to Hāwera 
High School and Hāwera Intermediate had been sent to 
us.  
All available information was shared with staff mostly 
via KAMAR (SMS) so that this could inform their 
planning. This information was also available to whānau 
teachers at the start of the year, so they were able to 
set their goals for 2023 accordingly.  

Limited data was available at the start of 2023 
from previous years.  

Make use of data from Year 10 – curriculum levels, 
PAT, eAsTTle’s, CAA data from 2023. For current Year 
12 and 13 students – make use of NCEA information 
from 2023.  

Action 3 
Develop and implement a structure for Learning 
support in the school. Eg use of ENCO, LSC, RTLB, 
ORS 

Structure developed. 
 

The school ENCO developed a register of all senior 
students who required learning support. This was 
shared with staff and often flags were used on KAMAR 
to ensure that all staff were aware including relievers.  
The school ENCO and ORS funded leader worked 
closely in conjunction with one another to ensure that 
all students had appropriate learning programmes. This 
included the setting up of the senior supported learning 
class to meet the needs to some learners who could not 
cope with a full NCEA programme. 
RTLB and LSC’s supported our students and staff 
throughout the year and attended regular meetings.   
Students who needed SAC (Special Assessment 
Conditions) were identified and applications were 
completed.  
As the year progressed an increased number of learning 
assistants were needed and employed.  

No variation, target met. Monitor the current structure of Learning support and 
amend where needed.  
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Annual Target/Goal:  

Use assessment tools that monitor student outcomes and provide next steps for learning 

Actions 
 

What did we achieve? 
What were the outcomes of 

our actions? 
What impact did our actions 

have? 

Evidence  
This is the sources of information the board used to determine those outcomes. 

Reasons for any differences (variances) between the 
target and the outcomes 
Think about both where you have exceeded your targets or not yet met 
them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not 
achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Implement the use of 
assessment tools to 
monitor student 
progress. 
 

Assessment tools provide next 
steps for 
 learning. 

 

Each awa tracked NCEA progress slightly differently, all had merits, and all had adequate 
results with students. Whānau teacher engagement throughout the year was variable and 
this meant that not enough information was known about certain students to monitor their 
progress sufficiently.  

Brand new teaching staff taking on the role of whānau 
teacher and pastoral leads meant that they were all still 
learning the best way to track students. Limited 
opportunity for professional development in this area 
did not help.  

Increase staff capability to enable more 
accurate tracking of NCEA results through 
appropriate professional development.  

Action 2 
Monitor NCEA 
progress of students 
through student 
ILP/IEP. 
 

Students met their NCEA 
goals set in their ILP/IEP. 

Year 11 – 13 students had regular ILP meetings with their whānau and whānau teacher to 
track their progress against their NCEA goals. Below is the leavers information. Whānau 
teachers and pastoral leads also connected in between meetings with students and whānau 
to monitor progress and next steps. Most students met the NCEA goals that they set 
themselves at the beginning of the year.  
 
Te Paepae o Aotea Leavers data 2023 
 
Leavers information is calculated from the total number of leavers in that year across all year 
levels unless they enrol in another school.   
 

All 
students 

Level 
1 or 
above 

Level 
2 or 
above 

Level 
3 or 
above 

University 
Entrance 

145 103 
(71%) 

84 
(58%) 

40 
(28%) 

17 (12%) 

 
 

Māori 
students 

Level 
1 or 
above 

Level 
2 or 
above 

Level 
3 or 
above 

University 
Entrance 

53 32 
(60%) 

24 
(45%) 

9 
(17%) 

4 (5%) 

 
 
 

Some students met their NCEA goals set, some exceeded 
them, and some did not meet their goals. We will need 
to revise learning programmes appropriately in 2024 to 
meet student’s individual needs.  

More consistent tracking across whānau 
classes and the different awa.  
 
Revise learning programmes to meet the 
needs of learners that require extra support 
or extension.  
 
Development of student exit interview.  
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Annual Target/Goal:  

Promote academic achievement across the school ensuring students have equitable opportunity to access the New Zealand Curriculum 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
1. Develop the structure for celebrating 

success: 

• Open days 

• Assemblies 

• Badge systems 

• Prize giving  

Student success is celebrated. 
 

We have held open days, assemblies, 
implemented a badge system for both honours 
and leadership. We have also established new 
protocols for prizegivings and honours badges in 
our school. See Appendix F.  
 
We have also celebrated success online through 
our communication platforms.  
Te Paepae O Aotea | People reaching their full 
potential 
As well as the school app and facebook page.  

The progress made in this area was immense, 
celebrating success was aligned to our school 
values of Aotea, Taupaenui and Paepae. Students 
responded positively to this new system.  

Continue to review and refine how we are going to 
celebrate success as a school.  

https://www.tepaepaeoaotea.school.nz/
https://www.tepaepaeoaotea.school.nz/
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Annual Target/Goal:  

Develop learning programmes that are connected to our local community. 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Establish pathway connections eg BA5, 
Gateway, Careers, community contribution.  
  

Connections are built within the community. 
 

Staff have done a good job of connecting with 
local businesses and community groups. They 
have reconnected with businesses and 
community groups that had links to Hāwera High 
School and Hāwera Intermediate as well as 
making new connections. Staff have been present 
at community events as well as contributing to 
these events.  
Eg Business meetings/events, cultural events, 
community wide events.  

No variation, target met. Continue to nurture and establish new pathway 
connections.  

Action 2 
Establish strong links with outside education 
agencies. 
 

Students utilise other educational agencies to 
gain qualifications. 
 

Staff are aware and make use of other agencies 
that are providing educational experiences within 
our community. Strong links have been formed 
with WITT and Chamber of Commerce and MTFJ. 
Staff also promote other tertiary providers and 
help students and whānau make that next step 
when appropriate.   

No variation, target met. Continue to nurture and establish new links with 
outside education agencies.  

Action 3 
Establish connections with local 
businesses/Industries to develop a strong 
gateway/work placement programme. 

Students gain experience and employment with 
local businesses and industries. 

Last year we had 39 Gateway work experience 
placements, 15 other placements and 12 courses. 
A number of students also attended short courses 
through a variety of providers. A few younger 
students also used their Wednesday enrichment 
or Community Contribution time to do work 
placements.  

No variation, target met. Continue to nurture and establish new links for work 
placements.  
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Annual Target/Goal:  

Develop learning programmes that focus on identity, belonging/connectedness, and purpose. 

Actions 
 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to determine those 

outcomes. 

Reasons for any differences (variances) 
between the target and the outcomes 
Think about both where you have exceeded your targets or 
not yet met them. 

Planning for next year – where to next? 
What do you need to do to address targets that were not achieved.  
Consider if these need to be included in your next annual 
implementation plan. 

Action 1 
Develop and implement learning programmes 
that promote the social, physical and emotional 
curriculum through whānau hui and 
Tuakana/teina time.  

Students will have a sense of belonging. 
Students have a sense of school 
identity. 
 

Monday and Friday morning sessions were focused on 
developing our school identity through the social and 
emotional curriculum. Students were asked to work at 
key times in a Tuakana Teina setting. We found that 
juniors connected to a higher degree than senior 
students did. This was evident through engagement in 
activities but also through attendance on Monday and 
Friday sessions.  
Unit standards were on offer for senior students during 
this time but this did little to encourage their 
engagement and attendance.  
Some whānau classes were highly effective whilst others 
struggled to develop their sense of belonging, further 
support is needed for some teachers in this area.  
As the year progressed more evidence of school culture 
and identity being developed could be seen. Eg awa haka 
competitions and general behaviour around the school. 
Key indicators eg stand downs/suspensions and PB4L 
data reflected this change.  

Social and emotional curriculum was delivered 
variably across the school.  

Change whānau time from a large session on Monday 
to 30 mins each morning, keep tuakana teina time on 
Friday. 
Create further opportunities for students to learn in a 
tuakana teina setting.  
Share the importance of the Friday afternoon sessions 
with the community, including the publication of the 
timetable.  
Powerpoint developed for use by all whānau teachers 
to allow for consistent messaging.  
 
 

Action 2 
Develop and implement learning programmes 
that focus on our school identity through 
utilising the school narrative and local identity.  
 

Students will have a sense of belonging. 
Students have a sense of school 
identity. 
 

All learning programmes were developed using the 
curriculum planner, staff were prompted in key parts of 
this planner to ensure that they were connecting to our 
school and local identity to develop their programmes. 
All staff were asked to develop a localised curriculum. 
This was done particularly well in some areas of the 
school eg Arts, Technology, PE, Digital.  

Some curriculum areas delivered this objective 
exceedingly well whilst others need to continue 
to develop their programmes to meet this 
objective.  

Continue to develop and implement learning 
programmes that focus on our school and local 
identity.  

Action 3 
Develop and implement Community Action 
day/enrichment programmes that connect with 
our local community. 

Students will have a sense of 
connectedness to our local community. 

Our Community Contribution day was a huge success 
once staff and students understood the parameters 
involved in establishing a productive Community 
contribution programme. Students connected with the 
community through gardening, volunteering, kapa haka, 
art, digital, acts of kindness, science, environment, 
sports, community planning.  
Enrichment modules – driving licence, kapa haka, car 
maintenance, sports, science, ESOL, health and safety, 
crafts, food, extension classes.   

No variation, target met. Continue to develop and implement Community 
Contribution and Taupaenui modules that connect our 
students to the community.  
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Appendix A 

 
Curriculum Department Report to the Board of Trustees 2023 –  
Department members 
Please list the staff members who teach in your curriculum area.  
 
Our three school strategic goals are: 

• Enhance wellbeing by developing a school culture so ākonga can successfully participate in learning and contribute to the 

community. 

• Improve educational outcomes for all students through improving relationships and staff capability across the school. 

• Designing rich opportunities and coherent pathways for all learners 

Charter and Annual Plan  
Please focus on Strategic Goal 3 in your analysis.  

Objective (Please note you will either answer 3.1 or 3.2) Please explain what your area 
of the school has done to 
achieve the following 
objectives.  

3.1 Develop and implement coherent and meaningful learning 
programmes for Year 7 -10 students that build on a student's prior 
knowledge and lead to success in the senior school  
 

 
 

3.2 Develop and implement coherent and meaningful learning 
programmes for Year 11 -13 students that build on a student's prior 
knowledge and lead to a successful transition to work or future study  
 

 

3.3 Use assessment tools that monitor student outcomes and provide 
next steps for learning  
 

 

3.4 Promote academic achievement across the school ensuring 
students have equitable opportunity to access the New Zealand 
Curriculum  
 

 

3.5 Develop learning programmes that are connected to our local 
community.  
 

 

3.6 Develop learning programmes that focus on identity, 
belonging/connectedness, and purpose.  
 

 
 

. 
 
  

onenote:https://tepaepaeoaotea.sharepoint.com/sites/TePaepaeoAoteaStaff2/SiteAssets/Te%20Paepae%20o%20Aotea%20Staff%20Notebook/Te%20Paepae%20o%20Aotea.one#Charter%20and%20Annual%20Plan&section-id={71262CB8-2F17-4FDD-B870-6C7D42B6E685}&page-id={FDA45386-AABC-184E-B2F3-97392733B0F6}&end
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National Education and Learning Priorities (NELP) 
To learn more about NELPS please click on the link below or have a conversation with RWI.  
 
https://assets.education.govt.nz/public/Documents/NELP-TES-documents/FULL-NELP-2020.pdf 

Objective Priority Actions Reporting 

LE
A

R
N

ER
S 

A
T 

TH
E 

C
EN

TR
E

 

Ensure places of learning are safe, 
inclusive and free from racism, 
discrimination and bullying 

Ask learners/ākonga, whānau and staff about 
their experience of racism, discrimination 
and bullying, and use that information to 
reduce these behaviours. 
 
Have processes in place to promptly address 
and resolve any complaints or concerns 
about racism, discrimination and bullying. 
 
Create a safe and inclusive culture where 
diversity is valued and all learners/ākonga 
and staff, including those who identify as 
LGBTQIA+ are disabled, have learning 
support needs, are neurodiverse, or from 
diverse ethnic communities, feel they belong. 

 

 

Have high aspirations for every 
learner/ākonga, and support these by 
partnering with their whānau and 
communities to design and deliver 
education that responds to their needs, 
and sustains their identities, languages 
and cultures 

Partner with family and whānau to equip 
every learner/ākonga to build and realise 
their aspirations  
 
Help staff to build their awareness of bias 
and low expectations, and of how these 
impact learners/ākonga, staff and whānau  
 
Identify and respond to learner/ ākonga 
strengths, progress and needs, and 
learner/ākonga and whānau aspirations  
 
Build relationships with Māori, involve them 
in decision making, and partner with them to 
support rangatiratanga, and Māori 
educational success as Māori  
 
Collaborate with Māori communities to 
invest in, develop and deliver Māori medium 
learning 

 
 
  

U
A

LI
TY

 T
EA

C
H

IN
G

 A
N

D
 L

EA
D

ER
SH

IP
 

Meaningfully incorporate te reo Māori 
and tikanga Māori into the everyday life 
of the place of learning 

Seek advice from Māori on how best to 
include tikanga Māori in values, practices and 
organisational culture  
 
Use development opportunities for 
teachers/kaiako and leaders to build their 
teaching capability, knowledge and skills in te 
reo Māori and tikanga Māori  
 
Talk with learners/ākonga and staff about 
why correct pronunciation of te reo Māori is 
important, and provide them with 
opportunities to learn and practice without 
judgement. 
 

 

  
 

Develop staff to strengthen teaching, 
leadership and learner support capability 
across the education workforce 

Identify gaps in teaching capability and invest 
in opportunities for teachers/ kaiako and 
staff to strengthen teaching, leadership and 
learning support  
 

 

https://assets.education.govt.nz/public/Documents/NELP-TES-documents/FULL-NELP-2020.pdf
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Develop teacher/kaiako confidence and 
competence to teach diverse 
learners/ākonga with varying needs, and to 
appropriately modify teaching approaches  
 
Expect and support teachers/ kaiako to build 
their understanding of learners’/ ākonga 
contexts, including languages spoken at 
home, histories, stories and cultural values, 
to provide culturally responsive teaching 

 
Budget 
Please comment on what you spent your 2023 budget on and how this links to the school strategic goals.  
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Appendix B 

• Pastoral Report 

• Incident Process 

• Reflection form 

• Re-integration form 

Pastoral Report to the Board of Trustees 2023 –  
 
Pastoral members 
Please list the staff members who have a ……….. whānau class. Feel free to add a table. 
Our three school strategic goals are: 

• Enhance wellbeing by developing a school culture so ākonga can successfully participate in learning and contribute to the 

community. 

• Improve educational outcomes for all students through improving relationships and staff capability across the school. 

• Designing rich opportunities and coherent pathways for all learners 

Charter and Annual Plan  (Web view) 
Please focus on Strategic Goal 1 and objective 3.6 in your analysis.  

Objective (Please note you will either 
answer 3.1 or 3.2) 

Please explain what your area of the school has done to 
achieve the following objectives.  

1.1 Use students, whānau and community 
voice to help inform our curriculum design 
and pastoral systems  
 
 

How did you use students, whānau and community voice in 
the design of your learning programmes? (Focus on the 
social and emotional curriculum) 
 
How did you use students, whānau and community voice in 
the design of pastoral systems in your awa? 

1.2 Increase our engagement with and 
participation in our local community  
 

How did your awa establish connections in the 
community? Eg careers, BA5, Gateway, sports, cultural, 
arts etc, use of community facilities, whānau events, 
parent evenings, various forms of communication.  
 

1.3 Develop and maintain a strong school 
culture through the explicit teaching of the 
Te Paepae o Aotea Values (PB4L)  
 

How did you develop and implement explicit teaching in 
whānau hui of school values? 
How have the staff in your awa been developed to increase 
their capacity to teach the school values?  
What further support need to be put in place to develop 
teachers in your awa for 2024? 

1.4 Develop student leadership and 
ownership capabilities throughout the 
school  
 

What leadership opportunities have students been offered 
in your awa? 
What opportunities have students been given in your awa 
to develop leadership skills? 

1.5 Use appropriate data to advance our 
strategic pastoral and wellbeing initiatives  
 
 

Provide pastoral and wellbeing data for your awa. Feel free 
to add this data via links.  
 
• PB4L data on kamar  
• Stand down and suspensions  
• Pastoral hub eg guidance, student support referrals.  
• Referrals to outside agencies  

1.6 The successful development and 
implementation of the social, physical and 
emotional mental fitness  
 

Explain how you have planned and implemented the social 
and emotional curriculum.   

onenote:https://tepaepaeoaotea.sharepoint.com/sites/TePaepaeoAoteaStaff2/SiteAssets/Te%20Paepae%20o%20Aotea%20Staff%20Notebook/Te%20Paepae%20o%20Aotea.one#Charter%20and%20Annual%20Plan&section-id={71262CB8-2F17-4FDD-B870-6C7D42B6E685}&page-id={FDA45386-AABC-184E-B2F3-97392733B0F6}&end
https://tepaepaeoaotea.sharepoint.com/sites/TePaepaeoAoteaStaff2/_layouts/OneNote.aspx?id=%2Fsites%2FTePaepaeoAoteaStaff2%2FSiteAssets%2FTe%20Paepae%20o%20Aotea%20Staff%20Notebook&wd=target%28Te%20Paepae%20o%20Aotea.one%7C71262CB8-2F17-4FDD-B870-6C7D42B6E685%2FCharter%20and%20Annual%20Plan%7CFDA45386-AABC-184E-B2F3-97392733B0F6%2F%29
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3.6 Develop learning programmes that 
focus on identity, 
belonging/connectedness, and purpose.  
 

Explain how you have developed learning programmes that 
focus on identity, belonging/connectedness, and purpose.  

 
 
 
National Education and Learning Priorities (NELP) 
To learn more about NELPS please click on the link below or have a conversation with RWI.  
 
https://assets.education.govt.nz/public/Documents/NELP-TES-documents/FULL-NELP-2020.pdf 

Objective Priority Actions Reporting 

LE
A

R
N

ER
S 

A
T 

TH
E 

C
EN

TR
E

 

Ensure places of learning 
are safe, inclusive and 
free from racism, 
discrimination and 
bullying 

Ask learners/ākonga, whānau and staff about 
their experience of racism, discrimination 
and bullying, and use that information to 
reduce these behaviours. 
 
Have processes in place to promptly address 
and resolve any complaints or concerns 
about racism, discrimination and bullying. 
 
Create a safe and inclusive culture where 
diversity is valued and all learners/ākonga 
and staff, including those who identify as 
LGBTQIA+ are disabled, have learning 
support needs, are neurodiverse, or from 
diverse ethnic communities, feel they 
belong. 

What has been 

incorporated into your 

learning programmes and 

classes to ensure they are 

places that are safe and 

inclusive? 

  

Q
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 Meaningfully 
incorporate te reo Māori 
and tikanga Māori into 
the everyday life of the 
place of learning 

Seek advice from Māori on how best to 
include tikanga Māori in values, practices and 
organisational culture  
 
Use development opportunities for 
teachers/kaiako and leaders to build their 
teaching capability, knowledge and skills in te 
reo Māori and tikanga Māori  
 
Talk with learners/ākonga and staff about 
why correct pronunciation of te reo Māori is 
important, and provide them with 
opportunities to learn and practice without 
judgement 

How has te reo Māori and 
tikanga Māori been 
incorporated into your 
learning programmes? 
 
  

 
Budget 
Please comment on what you spent your 2023 budget on and how this links to the school strategic goals.  
Please state what you intend to spend your budget on in 2024 and how this links to the school strategic goals. 
 
 

https://assets.education.govt.nz/public/Documents/NELP-TES-documents/FULL-NELP-2020.pdf
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Name: Date: 

Please describe the incident in as much detail as possible. 

When did it happen? (Date/Time) Where did it happen? 

 
Who was involved? 
 
 

 

Tell the story - In your own words, describe what happened leading up to the incident. 

 
 
 
 
 

 

In your own words, describe what happened during the incident. Continue on the back if needed. 

 
 
 
 
 
 
 
 

Reflect on the situation. 

Who has been affected? In what way? What actions and next steps do you think need to 
be taken to put things right? 
 
 
 

If this situation occurs again, how would you do 

things differently? 

What support do you need from Te Paepae o 
Aotea? 
 
 
 
 

Do you have a support worker? Who__________________________________________  ¡ Internal   ¡ 
External 
OFFICE USE ONLY: 

INTERVIEWER: TIME: 

 KAMAR Entry        Notify WPL/WT       Phone Call        Attendance        Notify Support Worker 
  

Reflection Form 
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STEP 1 
Firstly – Student needs to attend a reintegration meeting before returning to 
class. 
Hui with student, whānau, SLT, Pastoral Leader 
• Reflections on stand-down period 

• Restorative with applicable people 

• Set goals for integration and the next two weeks.  
 

Set goals that are relevant to the conditions set by SLT and Whānau. 
• Engage additional support does the student need – Counsellor? Drug/alcohol? Friendship? Engagement in extra-curricular? 

Mentor? 
 

Pastoral Leader – 
Engage the necessary support staff and services to facilitate the integration. 
• Keep appropriate records on the above and update KAMAR* 

• Share goals with all teachers and whānau teacher* 

 

For 2 Weeks - Check In / Check Out  
• Seniors – Complete every block and review with Pastoral leader after school 

• Juniors – Complete every block and review with Pastoral leader after school  

 

End of 2 weeks – 
Hui with Whanau Teacher and Awa Leader (Whānau welcome at this meeting) 
• Reflection on Check In / Check Out data  

• Reflection on goals, progress, updates required  

• If there were any actions to be taken from our first meeting – have these been met? 

• Discuss with student and Whanau Teacher – Next step? 
 

If student has shown disengagement in the integration process or is disengaged 
during the hui 
• Address concerns, reset expectations and goals. Restorative conversation and process to be followed. 

 

Reintegration going well? Move on to step 2.  
• Reintegration needs work? Repeat step 1 with extra support.  

 

Keep appropriate records on the above, update KAMAR, email update to SLT 
and whānau* 
 

 

STEP 2 

For 2 Weeks - Check In / Check Out 
• Seniors – Complete every block and review with Whanau Teacher every morning 

Reflection Form Reintegration Process 
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• Juniors – Complete every block and review with Whanau Teacher every morning and afternoon. 

 

End of 2 weeks – 
Hui with Whanau Teacher and Awa Leader (Whānau welcome at this meeting) 
• If student is disengaged in the integration process, invite SLT to this meeting.  

• Reflection on Check In / Check Out data  

• Reflection on goals, progress, updates required  

 

If student has engaged and there has been a positive re-integration proceed with 
step 3.  
For those struggling repeat step 2 and re-evaluate additional support available – 
• SLT guidance and input. Gathering evidence about re-integration from teachers and support staff. Hui with whānau, SLT, 

whānau teacher and relevant support people to address how we move forward.  

 

Keep appropriate records on the above, update KAMAR, email update to SLT 
and whānau* 
 

 
 
 

STEP 3 
Whanau teacher and student  
• Verbal Check-In’s 

• Monitoring KAMAR incidents, casual chat’s and discussion around goals moving forward and positive reinforcement.  

 

Keep appropriate records on the above, update KAMAR, email update to SLT 
and whānau* 
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Please complete this Reflection Form prior to your re-integration meeting.   
Your responses ensure Te Paepae o Aotea can support you.    
 

Name:                                  Whānau: Date: 
 
Who do you think has been affected by your actions and in what way?  
_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

____________________ 
   

What actions and next steps do you need to put things right?    
_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

____________________ 

 
If this situation happens again - what could /would you do differently?  
_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

____________________ 

 
From now on how will you show our Te Paepae o Aotea values?    
_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

____________________ 
 

What do you need from Te Paepae o Aotea to support you?   
_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

____________________ 
 

If you were to engage in a mentor programme - List name(s) of Te Paepae o Aotea staff, senior students or 
external services who you would like to be matched with, and who can support you.  
_______________________________________________________________________________________

_______________________________________________________________________________________ 

Re-Integration Reflection Form 
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The purpose of the within school teacher is to promote best teaching practice and strengthen the use of an 
inquiry approach to teaching and learning. Within school teachers draw on a range of professional 
resources and adapt what they do to meet students’ needs and strengths. They work directly with other 
teachers (including those from other members of their Community of Learning) to help identify and 
respond to challenges in practice and support the Community of Learning’s objectives. 

Pre-requisites for the role 

Applicants for the within school teacher role will have: 

• employment as a teacher in the school 
• a current practising certificate 
• recent teaching experience relevant to the role 
• met professional standards relevant to their current position 

Te Paepae o Aotea WST role specific job descriptions  
 
In line with our strategic goals alongside the strategic goals for the Kahui Ako, our 7 allocated WST teachers 
will be selected to champion the different strands of professional development. This decision has been 
made to support sustainability and on-going support for all teachers at Te Paepae o Aotea. 
 
Strategic Focus: 

1) Manaakitanga: Enhance wellbeing by developing a school culture so ākonga can successfully participate in learning 
and contribute to the community. 

2)  Whanaungatanga: Improve educational outcomes for all students through improving relationships and staff 
capability across the school . 

3) Wānanga: Designing rich opportunities and coherent pathways for all learners.  
 
Cultural capabilities WST x 2 
Responsible for supporting development of staff competency in Te Reo and Te Ao Māori. The successful 
applicants will coordinate opportunities for teachers and educators to build their teaching capability, 
knowledge and skills in Te Reo Māori and tikanga Māori.  
 
Key responsibilities will be: 

• Provide PLD to support the integration of Te Reo Māori across the curriculum. 

• Co-ordinate with Ngati Ruanui and Ngaruahine to ensure tikanga, values and practices are authentically taught 
and upheld. 

• Create lines of communication to source local knowledge, history, and stories to be taught through an 
integrated curriculum.  

• Build authentic connections to ensure that our curriculum and direction is consistent with that of Ngaruahine 
and Ngati Ruanui iwi.  

• Champion Te Reo and Tikanga Māori across the school, supporting leaders to implement PLD and Mentoring 
where necessary. 

Appendix C: WST Job Descriptions 
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Relationships-based Learning WST x 2 
Responsible for the implementation of RbL across Te Paepae o Aotea.  
The successful applicants will be passionate about raising achievement for marginalised learners 
and culturally responsive practice. They will be well versed in Emeritus Russell Bishop’s research 
and have the ability to engage in challenging conversations in a way that confronts unconscious 
bias while maintaining authentic relationships. 
 

Key responsibilities will be: 

• Lead professional development around the effective teacher profile 

• Co -ordinate Impact coaching and facilitate co-construction meetings with all teachers  

• Regular voice collection and analysis used to inform decision making  
 

Digital WST x 1 
Responsible for promoting effective digital pedagogy across the school and championing the development 
of leadership capacities to enable safe and efficient use of technology. 
 
Key Responsibilities will be: 

• Develop the digital Infostructure for teaching and planning systems. 

• Provide professional development for staff on the use of digital tools and platforms. 

• Stay up to date with latest research and tech and sharing with wider staff where applicable. 

  

Curriculum WST x 1  
The successful applicant will: 

• Champion the work around the Curriculum refresh within the Junior and Senior School to 
deliver Te Mātaiaho to weave the big ideas, contexts, and practices across the learning areas to 
enable rigorous and complex learning. 

• Champion the NCEA Change Programme aimed at strengthening NCEA. The changes focus on: 
o Making NCEA more accessible 
o Making equal status for mātauranga Māori in NCEA 
o Strengthening literacy and numeracy requirements and assessments 
o Fewer, larger standards 
o Simplifying the NCEA structure 
o Making clearer pathways to further education or work 

 

Social and Emotional Curriculum PLD Co-ordinators WST x 
1 
The successful applicant will lead Social and Emotional Curriculum PLD and complete voice 
collection that will inform the SEC within the Junior and Senior School.  
 

Key responsibilities will be: 

• Facilitate and lead professional development of the Social and Emotional Curriculum. 

• Stay up to date with research and share with the Whare Pastoral Leaders/Whānau 
teachers. 

• Develop and implement the collection of authentic voice to inform the Social and 
Emotional Curriculum. 
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Appendix D 

Literacy and Numeracy CAA results for Year 9 and 10 students 
 
Year 9 students - 2023 
157 students in this cohort, statistics below are for students who were entered in the CAA assessments 
only.  

All Year 9 students U.32403.1 - Read 
written texts to 
understand ideas and 
information 
 

U.32405.2 - Write 
texts to communicate 
ideas and information 
 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of 
a range of situations 
 

Achieved 26 (43%) 20 (34%) 24 (51%) 

Not Achieved 32 (53%) 37 (63%) 22 (47%) 

Not Attempted 2 (3%) 2 (3.4%) 1 (2%) 

Total 60 59 47 

 
69 Māori students in Year 9 

Māori Year 9 U.32403.1 - Read 
written texts to 
understand ideas and 
information 
 

U.32405.2 - Write 
texts to communicate 
ideas and information 
 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of 
a range of situations 
 

Achieved 9 (39%) 5 (23%) 5 (31%) 

Not Achieved 13 (57%) 16 (73%) 11 (69%) 

Not Attempted 1 (4%) 1 (5%) 0 

Total 23 22 16 
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Junior School Mathematics, Reading Comprehension and Reading Vocabulary 
Mathematics 

 



 

39 
 

Year 7
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Year 8 
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Year 9 
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Year 10 
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Reading Comprehension 
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Year 7 
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Year 8 
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Year 9 
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Year 10 
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Reading Vocabulary 
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Year 7 
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Year 8 
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Year 9 
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Year 10 
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Appendix E 
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Appendix F 
Prizegiving Information  

Te Paepae o Aotea has three values; Aotea, Taupaenui and Paepae. These values 
underpin all that we do throughout our school. At our prizegivings, students will be 
acknowledged for displaying these values. Each prizegiving will be split into three 

sections, Aotea, Taupaenui and Paepae. 
 

      

Our value of Aotea represents a 
caring environment for all students, 

staff, whānau and community, to 
explore identity.  

Our value of Taupaenui supports 
the attainment of human potential, 

the pursuit of knowledge and 
striving for excellence.  

Our value of Paepae supports the 
courage, adventure, strength, 
persistence and the pursuit of 

knowledge in the learning 
environment.  

  
 

Aotea Awards  

Each whānau class has one award  

Each Senior course/Junior module has one award  

Our service awards are presented in this section e.g., Library, Student Coaches, Volunteers  

Each sports team, arts, cultural groups will have an award in this section  

Kaitiakitanga - contribution to our school and region award  

Promotion of mana Māori award – one award per prizegiving  

Top three students – Aotea Award – awarded in each prizegiving  

Supreme Aotea Trophy Winner – this is awarded to the student who best displays our Aotea values around 
the school (one per prizegiving)  
  

Paepae Awards  

Each Whānau class has one award in this section  

Literacy & Numeracy top three Junior students in each year level  

Individual Learning Modules, Community Contribution, Flexitime - The top three Junior students in each 
Junior prizegiving receive awards  
Senior Paepae Awards - Teacher Nominations –– Students who have challenged themselves in a learning 
environment outside of the classroom e.g., United Nations, Lions Speech, YES etc  
Each sports team, arts, cultural groups will have an award in this section  

Qualified Referees/Coaches - recognised in this section  

Promotion of mana Māori award – one award per prizegiving  

Top three students - Paepae award – awarded in each year level  
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Taupaenui Awards  

Senior Courses – Top academic Senior student in each course/subject*  
Literacy & Numeracy – Junior – top academic students each year level*  
Individual Learning Modules, Community Contribution, Flexitime – Top academic student for each 
module*  
*The number of Taupaenui awards for each subject/module are calculated based on how many students are in the 
course/module (1 award per 25 students)  
Leadership: Awa Leaders – Certificates  

Leadership: Head Student – Acknowledgements  

Each sports team, arts, cultural groups will have an award in this section  

Students who have gained Regional, National or School Honours will be presented in this section  

Promotion of mana Māori award – one award per prizegiving  

Awa Awards - Top Awa  

Scholarships/Other Awards – Senior Prizegiving  

Top Sporting Student – one per prizegiving  

Top Performing Arts/Cultural Student – one per prizegiving  

Top three students - Taupaenui award – awarded in each year level  

Taioreore (Supreme) Taupaenui Trophy Winner – awarded in each year level to the top academic student   

*Please note all selection criteria for the Te Paepae o Aotea Prizegiving Awards are  
based on the current academic year level   
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Honour Badges 

Honour Badges are awarded to students 
who meet the following criteria: 

Academic 
Puanga Blue 
Level 1 Excellence 
Level 2 Excellence 
Level 1 Excellence 

Burnt Orange 
Level 1 Merit 
Level 2 Merit 
Level 3 Merit 
 

Sports/Arts/Cultural 
Puanga Blue 
National representative or nationally placed 

Burnt Orange 
Regional representative or regionally placed 

Silver 
Two years in the top school sports 
team/band/group 
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Appendix H 
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Student Progress and Achievement 
Year Ending 2023 

Te Paepae o Aotea was opened in January 2023 and the following data is the first set of data and as such 
forms the baseline data for the school.  

Literacy and Numeracy CAA results for Year 9 and 10 students 
 
Year 9 students – 2023 
 
157 students in this cohort. 
Statistics below are for students who were entered in the CAA assessments only.  

All Year 9 students U.32403.1 - Read 
written texts to 
understand ideas and 
information 
National = 71% 

U.32405.2 - Write texts 
to communicate ideas 
and information 
National = 66% 
 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of a 
range of situations 
National = 65% 

Achieved 26 (43%) 20 (34%) 24 (51%) 
Not Achieved 32 (53%) 37 (63%) 22 (47%) 
Not Attempted 2 (3%) 2 (3.4%) 1 (2%) 
Total 60 59 47 

 
What was extremely pleasing was that only a small percentage of students did not attempt the paper. The 
overall pass rates were disappointing despite the students being prepared specifically for these 
assessments. Many of our students were not yet ready to sit the CAA assessments. In 2024 only students 
with stanine 4 or above in PAT assessments will be sitting the CAA assessments in the September window. 
Students were better prepared for numeracy and in 2024 best practice for numeracy should be shared with 
the literacy teachers. National statistics listed above are for all students sitting the CAA assessments.  
 
69 Māori students in Year 9 

Māori Year 9 U.32403.1 - Read 
written texts to 
understand ideas and 
information 
 

U.32405.2 - Write texts 
to communicate ideas 
and information 
 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of a 
range of situations 
 

Achieved 9 (39%) 5 (23%) 5 (31%) 
Not Achieved 13 (57%) 16 (73%) 11 (69%) 
Not Attempted 1 (4%) 1 (5%) 0 
Total 23 22 16 

 

 
Our Year 9 Māori cohort follows a similar trend to the whole cohort except there was a greater percentage 
of students not attempting. The pass rates for the two literacy standards were 10% below the whole cohort 
and the numeracy was 20% below.  

 

A slightly higher percentage of non-Māori to Māori were entered in these assessments.   
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Year 10 students – 2023 
 
148 students in this cohort. 
Statistics below are for students who were entered in the CAA assessments only.  

All Year 10 students U.32403.1 - Read 
written texts to 
understand ideas and 
information 
National = 71% 
 

U.32405.2 - Write texts 
to communicate ideas 
and information 
National = 66% 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of a 
range of situations 
National = 65% 

Achieved 41 (66%) 51 (71%) 35 (63%) 
Not Achieved 14 (23%) 13 (18%) 15 (27%) 
Not Attempted 7 (11%) 8 (11%) 6 (11%) 
Total 62 72 56 

 
A greater number of Year 10 students did not attempt the paper compared to the Year 9 students. The 
overall pass rates were similar to the national averages which means that the majority of the students 
identified to sit were ready for the assessment. Some students were not yet ready to sit the CAA 
assessments. In 2024 only students with stanine 4 or above in PAT assessments will be sitting the CAA 
assessments in the May window the remainder of students will be sit in September. Students were better 
prepared for numeracy and in 2024 best practice for numeracy should be shared with the literacy teachers.  
 
59 Māori students in Year 10 

Māori Year 10 U.32403.1 - Read 
written texts to 
understand ideas and 
information 
 

U.32405.2 - Write texts 
to communicate ideas 
and information 
 

U.32406.2 - Use 
mathematics and 
statistics to meet the 
numeracy demands of a 
range of situations 
 

Achieved 12 (50%) 13 (50%) 12 (50%) 
Not Achieved 7 (29%) 7 (27%) 7 (29%) 
Not Attempted 5 (21%) 6 (23%) 5 (21%) 
Total 24 26 24 

 
Our Year 10 Māori cohort follows a similar trend to the whole cohort except there was a greater 
percentage of students not attempting. The pass rates for all standards were 10 - 20% below the whole 
cohort.  

 
The percentage of Māori and non-Māori sitting was similar. 
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PaT Testing 
 
Year 7 – 10 students were assessed in Term 1 and then again in Term 3 using PaT testing for Mathematics, Reading Comprehension and Reading 
Vocabulary.  Students receive a raw test score and a stanine for each of these tests. The test results help teachers decide what kinds of teaching materials 
are needed and which methods or programmes are most suitable for their students. PATs are also important because they identify the progress a 
student is making from year to year. 

Reading Comprehension assesses how well students understand the text they are reading. Each test is organised around several extended pieces of 
writing which include stories, poems, reports and explanations. 

Reading Vocabulary assesses students’ ability to understand the words they read. Each question is based around a key word that is embedded in a short 
sentence. Students are asked to choose a synonym that best represents the meaning of this word from a list of five possible alternatives. 

Mathematics covers number knowledge, number strategies, algebra, geometry and measurement, and statistics.  

 

Summary Below Level At level Above level Well above level 

Stanine 1,2,3 4,5 6 7,8,9 

 
  

http://www.nzcer.org.nz/tests/pat-reading-comprehension-and-vocabulary
http://www.nzcer.org.nz/tests/pat-reading-comprehension-and-vocabulary
http://www.nzcer.org.nz/tests/pat-mathematics
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Junior School Mathematics, Reading Comprehension and Reading Vocabulary 
 
Mathematics 
 
The following is a summary of the Year 7 -10 PaT tests in Term 1 and Term 3. In Term 1 we can see that all four cohorts have a median below the national 
median. We can also see that we have some extremes in Year 7 and 8 at the bottom end and in Year 8 and 9 at the top end. This means that our Year 7 – 9 
cohorts started the year with a very high spread. The Term 3 results follow a similar pattern; however, it would appear there has been some improvement 
across all cohorts. The cohort that would appear to have not improved as much is the Year 7 cohort.  
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Year 7 
The following two graphs compare the Year 7 students in each stanine from Term 1 to 3.  In Term 1 there were 15 students stanine 7 and above and in Term 
3 there were 21.  Stanine 3 and below dropped from 49 students in Term 1 to 43 students in Term 3.  A shift has been seen from Term 1 to 3. 
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Year 8 
The following two graphs compare the Year 8 students in each stanine from Term 1 to 3. In Term 1 there were 22 students stanine 7 and above and in Term 
3 there were 33. Stanine 3 and below dropped from 52 students in Term 1 to 40 students in Term 3.  A shift has been seen from Term 1 to 3. 
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Year 9 
The following two graphs compare the Year 9 students in each stanine from Term 1 to 3. In Term 1 there were 12 students stanine 7 and above and in Term 
3 there were 16.  Stanine 3 and below dropped from 60 students in Term 1 to 36 students in Term 3, this is a massive shift.  A shift has been seen from Term 
1 to 3. 
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Year 10 
The following two graphs compare the Year 10 students in each stanine from Term 1 to 3. In Term 1 there were 18 students stanine 7 and above and in 
Term 3 there were 22.  Stanine 3 and below dropped from 54 students in Term 1 to 34 students in Term 3, this is a massive shift in this section of the 
cohort.  A shift has been seen from Term 1 to 3. 
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Reading Comprehension 
 
The following is a summary of the Year 7 -10 PaT tests in Term 1 and Term 3. In Term 1 we can see that all four cohorts have a median below the national 
median. We can also see that we have some extremes in Year 7, 9 and 10 at the bottom end. This means that these cohorts started the year skewed to the 
lower stanine levels. The Term 3 results follow a similar pattern; however, it would appear there has been some improvement across all cohorts. The cohort 
that would appear to have not improved as much is the Year 7 cohort.  
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Year 7 
The following two graphs compare the Year 7 students in each stanine from Term 1 to 3. In Term 1 there were 7 students stanine 7 and above and in Term 3 
there were 19.  Stanine 3 and below dropped from 55 students in Term 1 to 50 students in Term 3.  A shift has been seen from Term 1 to 3. 
 

 

 
  



 Te Paepae o Aotea – Student Progress and Achievement – Year Ending 2023 Page 11  

Year 8 
The following two graphs compare the Year 8 students in each stanine from Term 1 to 3.  In Term 1 there were 12 students stanine 7 and above and in Term 
3 there were 19.  Stanine 3 and below dropped from 70 students in Term 1 to 47 students in Term 3, a significant shift.  A shift has been seen from Term 1 
to 3. 
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Year 9 
The following two graphs compare the Year 9 students in each stanine from Term 1 to 3.  In Term 1 there were 15 students stanine 7 and above and in Term 
3 this reduced to 13.  Stanine 3 and below dropped from 59 students in Term 1 to 53 students in Term 3.  There appears to have only been limited shift in 
this cohort for reading comprehension.  
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Year 10 
The following two graphs compare the Year 10 students in each stanine from Term 1 to 3. In Term 1 there were 8 students stanine 7 and above and in Term 
3 there were 18, this is a good shift.  Stanine 3 and below dropped from 67 students in Term 1 to 50 students in Term 3 a significant shift.  A shift has been 
seen from Term 1 to 3. 
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Reading Vocabulary 
 
The following is a summary of the Year 7 -10 PaT tests in Term 1 and Term 3. In Term 1 we can see that all four cohorts have a median below the national 
median. We can also see that we have some extremes at the top end of Year 9. The Term 3 results follow a similar pattern; however, it would appear there 
has been some good improvement across all cohorts.  
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Year 7 
The following two graphs compare the Year 7 students in each stanine from Term 1 to 3. In Term 1 there were 6 students stanine 7 and above and in Term 3 
there were 16, this is a good shift. Stanine 3 and below dropped from 53 students in Term 1 to 39 students in Term 3 a good shift.  A shift has been seen 
from Term 1 to 3. 
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Year 8 
The following two graphs compare the Year 8 students in each stanine from Term 1 to 3. In Term 1 there were 24 students stanine 7 and above and in Term 
3 there were 33, this is a good shift. Stanine 3 and below dropped from 52 students in Term 1 to 36 students in Term 3 a good shift.  A shift has been seen 
from Term 1 to 3. 
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Year 9 
The following two graphs compare the Year 9 students in each stanine from Term 1 to 3. In Term 1 there were 22 students stanine 7 and above and in Term 
3 there were 27, this is a good shift. Stanine 3 and below dropped from 37 students in Term 1 to 21 students in Term 3 a good shift.  A shift has been seen 
from Term 1 to 3. 
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Year 10 
The following two graphs compare the Year 10 students in each stanine from Term 1 to 3. In Term 1 there were 25 students stanine 7 and above and in 
Term 3 there were only 23.  Stanine 3 and below dropped from 51 students in Term 1 to 24 students in Term 3 a significant shift.  A shift has been seen 
from Term 1 to 3. 
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NCEA Results 
 

All three year levels were below the national average for NCEA. The closest year level was Level 2. In comparison to schools within our equity index group 
Level 1 and 2 were higher than school equity index group as was University Entrance with Level 3 being the only pass rate lower.  
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Year 11 Males were at the national average and above the school equity group. Level 2 and 3 for males was below the national average but above the 
school equity group. University Entrance for males was below the national average and school equity group.  

Females were below the national average for Year 11, 12 and University Entrance but above the school equity index group. Level 3 was below the national 
and school equity group.  
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Te Paepae o Aotea has two major ethnic groups European and Māori, all other ethnic groups are relatively small in size and from year to year pass rates can 
be skewed significantly.  

European students across all three NCEA levels were below the national average and had similar pass rates to the school equity index group.  

Māori students across all three NCEA levels were below the national average and the school equity index group. University Entrance for Māori students was 
similar to the social equity index group.  

There is an approximate 15% discrepancy between European and Māori pass rates across all three NCEA levels. 
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Literacy pass rates for all three year levels are slightly below the national average but are above or at the school equity index group.  

Numeracy pass rates are pretty much at the national average for all three year levels and are above the school equity index group for Level 1 and 2.  
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The Merit and Excellence endorsements for all three year levels are below both the national and school equity group pass rates except for Level 2 Merit 
which is just below the national pass rate and well above the school equity index group.  



How we have given effect to Te Tiriti o Waitangi  
 
Te Paepae o Aotea gives effect to Te Tiri� o Waitangi as its primary objec�ve.  
 
Background Informa�on 
 
Te Paepae o Aotea is a school of approximately 1100 students and opened at the start of the 2023 
school year. We are a co-educa�onal state school catering for students for Year 7-15. Te Paepae o 
Aotea was formed in response to the closure of Hāwera High School and Hāwera Intermediate at the 
end of the 2022 school year. 
 
The Ministry of Educa�on, at the beginning of 2020, received the educa�on building briefs from 
Hāwera High School and Hāwera Intermediate. They recognised that they both needed major building 
works. A period of community consulta�on led by the Ministry of Educa�on started in 2020 and 
con�nued into 2021. This consulta�on focused on the community having their say on the future 
schooling provisions for Hāwera. The Minister of Educa�on, Hon Chris Hipkins announced in 
November 2021 that both Hāwera High School and Hāwera Intermediate would be closed and a new 
Year 7-15 school opened. 
 
The Establishment Board of Trustees were appointed on 21 December 2021 and were given eleven 
months to get the ‘Hāwera New School’ ready for students and staff for the beginning of 2023. 
 
Establishment Board of Trustee members were: 

• Will Edwards (Presiding Member) 
• Cheryl Luke-Maraki (Deputy Presiding Member) 
• Dinah King (Ngāruahine Representative) 
• Hauraki Erb (Ngāti Ruanui Representative) 
• Neryda Sullivan 
• Ross Dunlop (co-opted) 
• Te Kiri King (co-opted) 
• Diana Reid (co-opted) 

 
Design of our school 
 
The design of our school by the Establishment Board of Trustees and the Founda�onal Leadership 
Team was done to explicitly give effect to the Tiri� o Waitangi.  
 
Our school name, Te Paepae o Aotea, was gi�ed to us by Te Rūnanga o Ngā� Ruanui and Te Korowai o 
Ngāruahine on 24 June 2022 as part of Matariki celebra�ons. Alongside our name, we were also gi�ed 
a whakatauākī and logo. There are two major components to our name, Paepae and Aotea and the 
condensed meaning is as follows: We are all on the learning journey of Aotea, as the people of South 
Taranaki, realising our full potential. 
 
Our whakatauākī: ‘Kia eke atu ki Taupaenui o te tangata’ challenges us to ins�l in our students the 
tools to help them achieve their full poten�al, in the pursuits they and their whānau deem important. 
Our cultural narra�ve is the founda�on that we use to unpack elements of Mātauranga Māori. Te Ao 
Māori is priori�sed across the curriculum. 
 



 
 
From the establishment phase of the school, we have had representa�on from local nga iwi. This 
rela�onship con�nues to this day at the governance level.  
 
Te Paepae o Aotea has a guiding coali�on made up of representa�ves from senior and middle 
leadership within the school, the establishment board and representa�ves from Te Rūnanga o Ngā� 
Ruanui and Te Korowai o Ngāruahine including the educa�on part of each organisa�on.  
 
Te Paepae o Aotea Guiding Coali�on 
 
Iwi are Treaty of Waitangi partners as well as part of a local community. Their involvement in an 
educa�onal ins�tute can help accelerate the progression and achievement of Māori learners by 
strengthening the cultural responsiveness of teachers and leaders. Schools who build enduring, 
reciprocal rela�onships with mana whenua understand the importance of Māori tamariki, knowing 
who they are and where they are from.  
 
Sweeney (2011) collabora�on within and between schools –  
Suggests two broad and interconnected purposes for effec�ve collabora�on in educa�on for teachers 
and students to learn and improve and for those working together to reach a common goal. 
Collabora�ve groups that have been successful in raising student achievement are characterised by 
par�cular prac�ces: Building skills and knowledge/Building rela�onships. Even though this research 
project focuses on collabora�on between schools, the indicators support effec�ve collabora�on 
between Whānau, Iwi and Community.  
 
 



 
These characteris�cs provide the basis to build Te Paepae o Aotea Guiding Coali�on Protocol:  
 
Characteris�cs of Effec�ve Collabora�on to Build Skills and Knowledge: 

• The group develops shared understandings, goals and a joint enterprise that is agreed upon 
by members. 

• Continuous monitoring of group members ensures that people are being held to account. 
• School leaders share control, show vulnerability and seek ways to involve all stakeholders. 
• Members shift from positions of authority to learners who investigate, experiment and 

participate in mutual sense-making.  
 
Characteris�cs of Effec�ve collabora�on to build rela�onships: 

• Relational trust, mutual respect and good relationships are important feature of effective 
collaboration. 

• Participants need to demonstrate commitment to common goals and be willing to extend 
themselves beyond formal requirements contained within a professional job description. 

• There is clarity about the accountability of participants which is complimented by task 
focused challenges.  

• Participants share expertise effective by engaging in challenging dialogue. 
• School leaders acknowledge the vulnerabilities of others and actively listen to concerns. 
• It is important to manage tensions that arise as a result to collaboration to ensure that debate 

leads to knowledge growth, learning conversations enable recognition of differences and that 
guidelines allow participants to discuss these differences and possibly find common ground. 

 
Addressing Educa�onal Dispari�es:  
 
Russell Bishop (2010) Scaling up educa�on reform – Russell’s research in changing outcomes and 
experiences of indigenous and minori�zed peoples in the New Zealand.  
Russell suggests that focusing on student achievement in order to reduce dispari�es is actually a 
moral impera�ve that needs to be addressed at all levels of educa�on. The classroom, the school and 
the wider educa�on system. Schooling needs to have an overall moral purpose which is to directly 
reduce educa�onal dispari�es through improving student outcomes. A system where all students 
learn and where the gap between high and low performance is greatly reduced. It is recommend 
addressing dispari�es through se�ng long-term goals accompanied by short-term targets that can be 
used to evaluate success towards those goals. 
 
  



GPILSEO at the school level: 
 
“GPILSEO is a good self-review tool. It ensures that we are looking at every element in terms of 
bringing about change and improvement around our goals…” 
 

• Goal: A focus on improving the achievement of all targeted students across the school. 
 

• Pedagogy: A culturally responsive pedagogy of relations developed across all classrooms, that 
is then able to be used to inform relations and interactions at all levels within the school and 
community 

 
• Institutions: In order to support this reform, time, resourcing and space must be reprioritised 

for the development of any new institutions at the school required to support the goals and 
new pedagogy within 
classrooms. Organisational 
structures, such as timetables, 
staffing, meetings, curriculum 
implementation and student 
management systems, may all 
need to be considered.  

 
• Leadership: Leadership that 

understands and is responsive 
to the wider social implications 
of a reform of this kind. 
Leadership that is also 
proactive and distributed to 
ensure GPILSEO is understood and applied across the school’s leadership teams. 

 
• Spread: A means whereby the reform can be spread to include all staff, and where parents 

and community can also participate. 
 

• Evidence: Specific tools, to monitor the implementation of the reform and provide data for 
formative and summative purposes, must be developed/accessed and able to be used 
smartly. 

 
• Ownership: The whole school, including the board of trustees, must take ownership of all 

aspects of the reform. 
  



Guiding Coali�on Membership Criteria: (Te Paepae o Aotea Representatives) 
 
People who are champions and commited to the change agenda (reducing disparity in educa�on 
outcomes. 
People with posi�on authority to make decisions (not delegate onto another person) 
People who are commited to developing their own instruc�onal leadership and mentoring others 
(ability to be vulnerable, humble and determined) 
Impact coaches and other internal or people leading priority areas within the school 
People who represent the wider learning community – power-sharing eg teacher aides, BoT/ whanau / 
Iwi/ Kahui Ako members. 
 

Te Paepae o Aotea Representatives: 
Guiding Coalition Structure 

Pastoral Representative: 
Senior and Junior Pastoral Lead Within School Teacher (WST): 

2x Cultural Coaches: 
Day to day support, guidance for all 
staff around  tikanga and protocol/ 
Cultural capabilities mentor 

Te Reo Māori Junior Leader 
Senior Languages Designer 
Upholding commitment to 
revitalisation of Te Reo Māori 
schoolwide/ maintaining local 
dialect/ supporting and 
celebrating total immersion 

Curriculum Representative: 
True and authentic representation of 
local history and other content 
throughout the curriculum 

Pastoral Leader of Learning & Curriculum Leader of Learning (Tumuaki – where necessary) 
Decision makers within the school with the authority to implement changes school wide. Supporting members 

initiatives and interventions 

Board of Trustees Representative 
Governance and Reporting 

 
Guiding Coali�on Membership Criteria: (Iwi Representatives) 
 
Each iwi decides who they choose to select representa�ves including how members they believe are 
necessary will be completely up to them as individual en��es. 
 
Scope of Commitment:  
 

• Guiding Coalition Hui will be held termly, dates and time to be confirmed at the end of each 
meeting.  

 
• Attending members to be decided based on the focus/ actions outlined by the Agenda. This 

means that not all members need to be present at all hui if the focus is not within the scope 
of their responsibilities. However, it is important that all members review minutes and 
agenda adding further where required. 

 
• Guiding Coalition will be focused into three key areas of focus or workstreams: 

1. Commitment to Te tiriti o Waitangi 
2. Cultural Capabilities 
3. Local Curriculum   

 
Our analysis of variance gives further evidence to what Te Paepae o Aotea is prac�cally doing to give 
effect to Te Tiri� o Waitangi.  
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